
 PRINCIPALS’ PERSPECTIVE

Additional Funds Imperative 
for Principal Training Programs

The school principal is a time-honored beacon in 
the community, but over the years their roles and 
responsibilities have changed dramatically. Years ago, 

a principal was primarily considered effective if he or she was a 
good building manager and strict disciplinarian. Today, a successful 
principal still must be a good administrator, but also an instructional 
leader well-versed in education reform,  capable of providing 
personalized learning environments, and caring for the well-being of 
students. The growing number of English language learners  has also 
challenged principals to provide a quality education for all with high 
standards and robust support systems. How should students with 
limited English pro�ciency be taught? How should they be tested, and 
how do teachers and other students effectively interact with them? 

Principals work tirelessly to meet the demands of No Child 
Left Behind (the current version of the Elementary and Secondary 
Education Act, or ESEA) and to ensure that children receive 
the best possible education. Their job is, to say the least, quite 
daunting, and yet every year hundreds of people enter the 
principalship. It is imperative that new and seasoned principals 
alike receive the �nancial support and professional development  
they need in order to effectively do the job that is expected of them. 

States need additional �nancial resources to support principal 
certi�cation, recerti�cation reform, professional development and 
mentoring programs. Even though hundreds of new principals 
enter the �eld every year, it is barely enough to keep up with the 
number of retiring administrators. If we are to ensure that there are 
enough quality principals in our schools, funding for certi�cation, 
training and mentoring programs is imperative. A principal should 
have the instructional leadership skills to help teachers teach and 
students learn. Principals should have the skills necessary to help 
students meet challenging state student academic achievement 
standards; and principals need mentoring and intensive professional 
development. How can this be achieved if districts aren�t being 
given the funds necessary to drive the needed programs?

In our recommendations for the reauthorization of the ESEA, 
we call for the new version to REQUIRE that states and districts 
provide ongoing, high-quality professional development to 
principals and assistant principals from day one and throughout 
their careers, including mentoring in the �rst three years of service. 
This must be accompanied by a dedicated funding stream.

It is time that the U.S. Department of Education opens its eyes 
to the realities of what school districts across the country are dealing 
with. Obviously, our organizations support the concept of effective 
principals, but adding an additional burden on school districts 
without offering suf�cient �nancial support is not the way to go.  
As the instructional leaders of schools, principals play a unique and 
important role in implementing reform and creating a climate that 
fosters excellence in teaching and learning. They deserve suf�ciently 
funded professional development throughout their careers.

In recent months, the role of the principal has received greater 
attention by those in positions of in�uence. Numerous studies, 
including those produced by the Southern Regional Education 
Board, Price Waterhouse Coopers Endowment of the Business of 
Government, the National Staff Development Council, and the 
Alliance for Excellent Education, have linked effective leadership to 
quality schools and student performance. In addition, the Aspen 
Institute�s Commission on No Child Left Behind proposed establishing 
a de�nition of Highly Effective Principal (HEP). Under this proposal, 
states would have four years to implement a system to designate 
principals as HEPs. Additional principal training is recommended in 
the Institute�s proposal, and our organizations couldn�t agree more. It is 
much more productive to help principals become more effective and 
remain up-to-date than simply to label and punish them.

The School Leadership program, the only federal initiative that 
directly addresses the dif�cult issue of attracting quality school leader 
candidates to high-need districts, remains at funding levels that are 
much lower than the actual need indicates. Every year, grant proposals 
by several districts are turned down because the money has simply run 
out. In 2005, the program was appropriated $14.9 million. In 2006, 
funding dropped to $14.7 million. Certainly, we hope this will not 
become a trend. The educational welfare of the children who most 
need help is at risk. Therefore, we shouldn�t continue to use them as 
sacri�cial lambs while policymakers debate which programs are most 
important in this vast �eld of education.

Training, support, and retention of the nation�s school leaders are 
crucial components of any school improvement plan. Suf�cient funding 
to �nance these efforts is a necessity. It will continue to be a tough road 
ahead as we all work to improve the educational outlook in this country, 
but Rome wasn�t built in a day and it surely wasn�t built for free.
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