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Marzano, R., Pickering, J., Pollock, D., (2001). Classroom Instruction That Works: Research-
based Strategies for Increasing Student Achievement. Alexandria: ASCD.
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Strategies for Leading Middle Level Reform. Reston, VA: Author.

The book is designed as a middle level counterpart to Breaking Ranks Il: Strategies for Leading
High School Reform. It offers nine strategies and 30 recommendations grounded in middle
school philosophy. The book’s 30 recommendations are divided into three core areas including
collaborative leadership, professional learning communities, and the strategic use of data;
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they overcame them, what conditions enabled their success, how they found the resources to
sustain their initiatives and more.

NASSP. (2005). Creating a Culture of Literacy: A Guide for Middle and High School Principals.
Reston, VA.

Designed to help school leaders use research on best literacy practices to create a well-defined
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It stresses that relationships and the personalization of learning are fundamentals to the learning
process both in and out of school. It suggests that advisory groups, even in large schools, create
the conditions for improving student achievement and behavior and enrich the lives of students
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Leaders and School Programs: A National Study of Leadership in Middle Level Schools Volume |
Reston, VA: NASSP.

This study provides important insights about the progress of middle level education in the last
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Whitaker, T. & Fiore, D.J. (2001). Dealing with Difficult Parents (And with Parents in Difficult
Situations). Larchmont, NY: Eye on Education.
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