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professionals, have both the privilege and the responsibility to participate in and lead such change 
efforts. The systemic improvement process properly understood and facilitated by school-based 
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Sergiovanni, T.J. (2004, September). Collaborative Cultures & Communities of Practice. 
Principal Leadership, 5(1), 49-52. 
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the development of teacher leaders and ways to remove them and (6) create a climate that will 
encourage the development of teacher leaders. 
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promising practices that are serving to help redefine the teacher's role in public education, and 
provides questions communities can use to help examine their own teacher leadership issues and 
plan specific actions. 
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Middle Level Schools:  A National Study of Leadership in Middle Level Schools Volume II. 
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Whitaker, T. & Fiore, D.J. (2001). Dealing with Difficult Parents (And with Parents in Difficult 
Situations). Larchmont, NY: Eye on Education. 
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